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Vision 

Our vision in Vista Unified is to 
be the model of educational excel-
lence and innovation.  

 

Mission 

The purpose of Vista Unified 
School District is to inspire every 
student to persevere as a critical 
thinker who collaborates to solve 
real world problems. 

 

VUSD Values 

RESPECT - treating all with digni-

ty 

TRUST - having confidence that 

every decision focuses on the best 

interests of all students. 

COLLABORATION - working in a 

collective partnership with clear  

two-way dialogue  that builds rela-

tionships among home, school and 

the community. 

It’s April. It’s tempting to 
think that by now students 
understand expectations and 
know how to behave, so we 
can all just coast to the end 
of the year. But, in most 
classrooms, that’s probably 
not true. In this season, chil-
dren are filled with spring 
fever, facing mixed emo-
tions about the end of the 
school year, and they may 
be undergoing developmen-
tal changes as well. As a 
result, many students forget 
rules and expectations at this 
time of year, and 
“homestretch” behavior 
challenges are not uncom-
mon. One way you can help 
your students stay on track is 
to use the Responsive Class-
room strategy of Interactive 
Modeling to revisit key rou-
tines and expected behaviors 
right now.  
Responsive Classroom Inter-

active Modeling is a power-
ful strategy for teaching—
and reteaching – important 
behaviors and routines, such 
as cafeteria manners or how 
to pack up at the end of the 
day. The power of this de-
ceptively simple strategy lies 
in our showing (rather than 
talk, talk, talking about!) 
behaviors, having students 
notice key aspects of those 
behaviors, and then having 
them practice the behaviors 
themselves. With this 
“watch—notice—practice”  
technique, children learn 
more effectively than when 
we simply tell them what to 
do, or when we do the mod-
eling ourselves without giv-
ing the children the chance 
to practice.  
 
Another reason Interactive 
Modeling works so well is 
that it requires us to think 

through exactly how we 
want things to look and 
sound before we model for 
students. So often we just 
assume that students know 
what we mean, but we aren’t 
really clear about our expec-
tations: Should children 
come to us with questions 
during independent work 
time, or should they wait for 
us to check in with them at 
their desks? Can children 
talk quietly as they work, or 
not at all? What does quiet 
talk sound like? Interactive 
Modeling helps us make our 
expectations clear, which in 
turns helps children succeed 
in meeting those expecta-
tions.  
 
Continue reading through 
this issue of The Subway to 
learn more about implement-
ing this strategy while teach-
ing.  

Behavior Challenges in 
the Homestretch 

Reference: 
“Behavior Challenges in the Homestretch?”, https://www.responsiveclassroom.org/behavior-challenges-in-the-homestrech/, April 1, 2010 



 

Behavior Challenges in the Homestretch: 

Interactive Modeling—Now’s a Great 

Time to Try It 

Page 2 

The Subway 

“Teaching’s hard! 

You need different 

skills: positive 

reinforcement, 

keeping students from 

getting bored, 

commanding their 

attention in a certain 

way.” 

 

- Bill Gates 

If you don’t already use In-
teractive Modeling, try using 
it now for classroom  behav-
iors and routines that seem to 
be messy or slipping. Then 
try the strategy again when 
you introduce behaviors and 
routines to your any new 
class in the fall.  

If you’ve already used Inter-
active Modeling to teach the 
routines that now need revis-
iting, try reteaching by using 
the abbreviated version de-
scribed below: 

How to Do It 

Responsive Classroom Inter-
active Modeling has seven 
steps:  

1. Describe a positive be-
havior you will model 

2. Model the behavior 

3. Ask students what they 
noticed 

4. Ask students to model 
the same behavior 

5. Ask students what they 
noticed 

6. Have the class practice 

7. Provide feedback 

 

If you’ve already been using 
Interactive Modeling, you 
may want to shorten the pro-
cess a bit when you revisit 
behaviors you already taught 
earlier in the year. For in-

stance, you could ask stu-
dents to remember and name 
the key elements of a behav-
ior. Then you or a student 
could model it. After that, 
students might practice the 
behavior, and you provide 
feedback.  

 

Follow the Interactive Mod-
eling step-by-step example 
for  “Walking in Line”  

 

 

Interactive Modeling: Walking in Line 

Reference: 
“Behavior Challenges 
in the Homestretch?”, 
https://
www.responsiveclassro
om.org/behavior-

A step-by-step example of 
how it might look and sound 
for a teacher of younger stu-
dents to use Interactive Mod-
eling. 

1. Describe a positive be-
havior you will model: 
“When we walk in line, 
it’s important for us to 
get where we’re going 
safely and quietly, so 
other people in our 
school can stay focused 
on what they’re doing. 
I’m going to show you 
what it looks like to walk 
in line. Watch and see 
what you notice.” 

2. Model the behavior: 
Designate a student to 
pretend to be in line in 
front of you. Walk in 
line around the room 

behind this student. 
Keep a steady pace, 
maintaining a close but 
not-too-close distance 
between you and the 
student. Use a quiet 
voice to point out some-
thing you see as you 
walk. After you’ve gone 
once around the room, 
have the student return 
to his or her spot as you 
return to your teaching 
post. 

3. Ask students what they 
noticed: “What did you 
notice about how I 
walked in line?” 

4. Ask students to model 
the same behavior: 
“Who can show us how 
to walk in the line the 
same way I did?” 

5. Ask students what they 
noticed: “How did Eliz-
abeth and Briana show 
us safe and quiet walk-
ing in line?” The chil-
dren name specific posi-
tive behaviors they no-
ticed. 

6. Have the class practice: 
“Now we’re all going to 
practice walking in line. 
I’ll be watching to see 
how you do all the things 
we just discussed.” 

7. Provide Feedback: 
“Wow, you’ve got it! 
You all kept up with 
each other at a good 
pace, stayed close but 
not too close to each 
other, and stayed silent 
or used quiet voices. 
We’re ready to walk 
outside!” 



 

Page 3 

Volume 2, Issue 8 

Classroom Management: Tips for Using 

Interactive Modeling Successfully 

Once you get the structure 
down, Interactive Modeling will 
usually only take a few minutes 
of class time. Here are some tips 
to help you become adept with 
this powerful strategy. 

Think through each routine or 
behavior 
“Carry your chair safely” is not 
specific enough to help children 
succeed. How should it look and 
sound? Is it okay to grab the 
chair by its back and drag? Is 
that scraping sound okay? Car-
rying the chair overhead gets it 
out of the way, but is it safe? 
Also, consider challenges chil-
dren may face when trying to 
follow a routine. For example, 
when children line up at the 
classroom door, where should 
the line go when it meets tables, 
desks, or other obstacles? The 
more carefully you consider 
each routine, the more orderly 
and calm the classroom environ-
ment you create will be. 
 

Use a script 
If you’re new to Interactive 
Modeling, having a basic script 
handy will help you to be exact 
in what you say and do—and to 
refrain from talking too much! 
Using fewer words helps stu-
dents concentrate on essentials 
and also allows more time for 
them to practice and observe. 
 

Keep expectations high 

Once you’ve modeled and prac-

ticed a routine, make sure stu-
dents meet the expectations 
you’ve established. Doing so 
will keep the classroom orderly 
and help the children feel secure. 
If you say that when you raise 
your hand, students should fin-
ish their sentence and look at 
you, don’t start giving directions 
before all students have fol-
lowed that instruction. Other-
wise, you signal that you don’t 
really mean what you say. That 
leaves students unsure of what 
they really need to do—or what 
you will do—each time you ask 
for their attention. 

Keep expectations appropriate 
Sometimes we ask our students 
for behaviors that are beyond 
them developmentally, or that 
are simply unrealistic. For in-
stance, some teachers tell stu-
dents they may go to the bath-
room anytime, except when they 
might miss important infor-
mation. But children can’t al-
ways tell when something im-
portant is coming up—especially 
when they need to go to the 
bathroom! Here’s another exam-
ple: Well-intentioned teachers 
often set a policy of “no talking” 
in hallways so that other stu-
dents aren’t distracted as theirs 
pass by. But for many ages, 
walking and talking go together. 
Expecting children to be silent, 
therefore, is unrealistic. Expect-
ing them to talk quietly—and 

modeling exactly what volume 
is okay—is more productive. 
Provide plenty of practice 

We often expect students to “get 
it right” the first time they try a 
new behavior. But just as with 
academics, children need time to 
learn behavioral skills. Give 
them several opportunities to 
practice a new behavior, and 
keep these practice sessions fun 
and light. If a student who’s 
practicing raising her hand be-
fore speaking messes up, do 
what you’d do if a student mis-
read a word in a new text or 
made an addition error—note 
the mess-up as a mistake, not a 
tragedy: “Oops, you forgot to 
raise your hand. Try again.” 

Reinforce success 
Children—like adults—thrive on 
positive feedback and need you 
to pay attention to things they’re 
doing well: “I noticed that you 
kept your hands to yourselves 
and had quiet voices on the way 
to the library”; “I see that you all 
remembered how to carry your 
chairs safely to Morning Meet-
ing.” Pay particular attention to 
struggling students and reinforce 
their successes even more often. 
Hearing, privately, about what 
they’re doing well shows these 
students that even though fol-
lowing the rules is hard for 
them, you see and appreciate 
that they’re trying. 

Interactive  
Modeling 

 
1. Describe a pos-

itive behavior 
you will model 

2. Model the be-
havior 

3. Ask students 
what they no-
ticed 

4. Ask students to 
model the 
same behavior 

5. Ask students 
what they no-
ticed 

6. Have the class 
practice 

7. Provide feed-
back 

Reference: “Behavior Challenges in the Homestretch?”, https://www.responsiveclassroom.org/behavior-challenges-in-the-
homestrech/, April 1, 2010 



 

Vista Unified School District 

1234 Arcadia  

Vista,  California 92084 

VUSD Beliefs  

We believe that… 

All students have a unique capacity to learn.  

Risk taking, effort and perseverance lead to excellence and innovation.  

Individuals learn and work best in a safe, nurturing environment.  

Vista Unified School District 

 

 

Thank you to the following substitute 

teachers from our site Principals:   

 
Michelle Uhor took over a long term sub 
assignment in fifth grade in January. She 
demonstrated great teaching skills, organiza-
tion and classroom management throughout 
the process. She also collaborated regularly 
with the fifth grade team and kept the admin 
team informed about the progress made with 
the students.  
 

Rafael Olavide, Principal at  
Grapevine Elementary 

  

 

Principal’s Corner 

Important Vista Unified School 
District Phone Numbers 

 
 

District Office Main Line:  
(760) 726-2170 

HR Department Fax:  
(760) 631-4537 

Benefits, ext. 92206 
Human Relations, ext. 92221 

Payroll,  ext. 92602 
Substitute Desk, ext. 92207 

Sub system by phone (760) 726-1379 
SFE on the web:  

https://vistausd.eschoolsolutions.com 
 

We’re on the web! 
vistausd.org 

Facebook: VUSD Human Relations 
Twitter: @ vusdhr 

Instagram: vistaunifiedsd 

Important Dates 

 
March 26—March 30  Spring Break 
 
April 1    Easter   
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Joan Boughton stepped in for four days 
and was able to work well with a stu-
dent that needed additional emotional 
support and was new to our school site. 
Ms. Boughton did a fantastic job sup-
porting this student’s social/emotional 
needs and there were no issues during 
the regular teacher’s absence.  
 

Bill Porter, Principal at Mission  
Meadows Elementary  

If you have any questions on 
using the SmartFind Express, 
please contact Laura Lemly: 
 
lauralemly@vistausd.org 
(760)726-2170, ext. 92207 


